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Abstract  This systematic literature review paper 
explores the importance of embedding accounting teachers' 
professional identity concept in the Indonesian education 
system particularly in teacher education. The Indonesian 
government is still struggling to enhance teacher 
professionalism; thus, many training pieces have been 
developed to overcome teachers' low quality. However, the 
teacher’s competency in Indonesia is still behind the other 
countries implied in the PISA score, indicating a missing 
link in teacher education. The professional identity has 
attracted scholars in various fields to define the meaning of 
professional identity and develop it in an individual. The 
particular definition of accounting teacher professional 
identity is still not studied. Therefore, exploring previous 
studies in professional identity to identify teacher 
professional identity is needed. In the accounting teacher 
context, the paper proposes to combine two professional 
identity formations from teacher and accountant. By 
reviewing both fields, the concept of accounting 
professional identity and the development is drawn. This 
paper will discuss accounting teachers' identity that may be 
a new solution for the teacher education program, 
especially in accounting. In short, developing professional 
identity in accounting teachers needs to be done in three 
stages (pre-service, beginner, and experienced teachers). 

Every step has unique identities, but all phases need 
community involvement to ensure professional identity is 
formatted. 

Keywords  Accounting, Teacher, Professional Identity, 
Indonesia 

1. Introduction
Teacher professional development is broadly studied 

and defined by many researchers and practitioners in 
education. Even the educational system tries to develop the 
teacher professional development since the students enter 
the teacher candidate program in university as pre-service 
teachers [1]. The teacher professional development is 
defined as any activity partly or primarily to enhance 
teachers’ instructional practice and professionalism [2]. On 
the other hand, professional development cannot leave job 
taxonomy, where people in work have in-role behavior and 
extra-role behaviors [3]. Thus, in using the term of 
professional development, the research defines it as any 
program to increase teachers' ability and capability to do 
their work both in-role and extra-role behaviors so that the 
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quality of human resources is more competitive. Teacher 
professional development is a critical aspect to upgrade the 
skill of instructional practice for teachers, increasing the 
students’ learning outcome [2]. 

The teacher professional development is mainly 
discussing teacher performance in their instructional 
practice, both in-role and extra-role behaviors. The in-role 
behavior is the core-task that must be fulfilled as a worker 
[3], while extra-role behavior must be voluntary [4]. In this 
context, teacher's in-role behaviors are those obligations 
that are stated in Indonesian law number 14 of 2005 [5] 
concerning teachers and lecturers. One of the articles says 
that a teacher in Indonesia is defined as a professional 
educator with the main tasks to educate, teach, guide, direct, 
train, assess, and evaluate students on early childhood 
pathways in formal education, basic education, and 
secondary education. At the same time, extra-role 
behaviors are included in the social and personality 
competencies of teachers. 

The various types of teacher professional development 
have been developed. Firstly, the teacher agency, the 
complex and multifaced concept in teacher development, 
aims at escalating teacher professionalism through 
adopting innovative and questioning mindset, which lead 
to instructional change [6]. This method emphasizes on 
how teachers can be a collegial discussion partner in 
various ways. Secondly, arranging an online community of 
teachers to develop professionalism. For example, the 
development of Massive Open Online Courses (MOOCs) 
in Kenya has a positive impact on teacher professionalism 

because of the high quality of the process [73]. The rapid 
change in information technology allows a teacher to be an 
active learner and co-creator content. This way boosts 
teachers' engagement [7], where engagement is an essential 
factor for teacher performance [8]. Thirdly, in Indonesia, 
the government runs a blended learning program, namely 
Pendidikan Profesi Guru (Teacher Profession Education) 
PPG, to develop professional teachers. 

Despite many teacher professional development 
approaches have been developed and implemented in 
Indonesia, teacher professionalism in Indonesia is still a 
critical issue even though the quality of teachers is 
improving [9]. According to the data from the education 
ministry of Indonesia, the teacher's quality is still below the 
average 71,41, which is considered that they have low 
competency (The Centre of Data and Statistic, Education 
Ministry of Indonesia, 2016). In some cases, there is a 
missing link between teacher professional development 
and teacher motivation on implementing the knowledge to 
the practice [2]. In contrast, long-term professional 
development has a less sustained impact on well-being and 
practice [10]. This condition indicates that there is a 
missing link between the professional development process 
and output. The teacher’s competencies such as 
professional, pedagogy, social, and personality positively 
impact students’ achievement and curiosity [11], [12]. The 
teacher quality can be seen in the Programme for 
International Student Assessment (PISA) result, which 
indicates the student skills in reading, mathematics, and 
science are below the average. The result of PISA is below: 

 

Figure 1.  PISA Result 2018 
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The Indonesian education system may neglect the 
importance of the teacher’s professional identity in a 
professional teacher's development program. Identity 
means an explicit response to the question “who am I” [13]. 
The professional identity itself is evolving, which requests 
not only in a professional manner in job tasks but also in a 
personal way [14]. In addition, an individual has multiple 
identities so that the capability of maintaining the identity 
is critical. For example, an accounting teacher has 
identities as an accounting teacher, colleague, co-worker, 
and also his/her identity in the society such as a 
husband/wife, father/mother, and many other characters. 
The development of teacher professional identity itself 
involves evolution from teacher-students, beginner 
teachers, and experienced teachers (Hong, 2010). 

The study of professional identity has been conducted in 
several occupations such as medical, police officers, and 
teachers [16], [17]. Nyström (2009) explains that 
professional identity is shaped in the dynamic process in 
the teacher's personal life and work experiences. In terms 
of teachers, the studies on mathematic, English, and music 
teachers interestingly proceed findings. Developing a new 
environment on learning mathematic is a kind of 
mathematic teacher’s professional identity [19]. The 
different findings are stated for English teachers. 
Overcoming English learning obstacles, having the 
capability to act as an artist, and joining in several 
communities are the essential professional identity of them 
[20]–[22]. On the other hand, a music teacher should be a 
musician named a professional [23]. 

Those studies imply that the professional identity may be 
unique between teachers based on the subject teachers even 
though it might be stated as professional identities for all 
teachers. For example, all teachers should join a 
community, but not all teachers should be able to act as an 
artist or musician. Therefore, there is not only possible to 
identify the professional identity as general for all teachers 
but also the specific identity on subject teachers should be 
observed. 

Unfortunately, the current studies indicate that 
professional identity is not stated for all field teachers. The 
accounting education itself has particular culture such as 
academic competitiveness, a strong sense of belongingness, 
positive elements, and negative elements [74]. The 
accounting teacher professional identity studies are rare 
even not studied by scholars, including in Indonesia. This 
may be one of solution for enhancing accounting teacher 
professionalism in Indonesia. For a broader impact, it 
might be suitable to be implemented in the whole 
Indonesian education system.  

Based on Indonesian law number 14 of 2005, teachers 
are obligated to have four minimum competencies, namely 
pedagogy, professional, social, and personality. The 
elucidation of this law in article 10 explains the meaning of 
those competencies. First of all, pedagogy competency 
means the ability of the teacher to manage students’ 

learning process. This is related to how teachers as a 
director in a classroom to gain the students’ learning 
outcome. Secondly, professional competency is the teacher 
mastery in the learning material. For example, the 
accounting teacher should fully understand all the 
accounting material. Thirdly, social competency is the 
teachers’ capability in building effective communication 
with students, co-workers, parents, and society. They are 
not only obligated to have good relationships with students 
but also with all school stakeholders. Lastly, personal 
competency refers to teachers should have a great 
personality, noble morals, wisdom, authority, and be a 
model for students. 

These competencies are obligated to all teachers in 
Indonesia without regard to the subject of the teachers. 
Accounting teachers' competencies are not stated so that it 
might be a misleading concept when the government tries 
to enhance accounting teacher professionalism. It should 
be different from the professionalism meaning in 
accounting teachers with other subject teachers. 

Furthermore, the present studies indicate that the 
accounting teachers in Indonesia need to be strengthened in 
their competency. They are lack of professionalism [24] 
and have low competency mastery [25]. It may be one of 
the causing factors of high unemployment from accounting 
vocational school graduates [26]. 

This paper will discuss how the accounting professional 
identity is a matter for accounting teacher educational 
system. Overcoming the education issue in Indonesia is 
critical so that considering a new framework can be a new 
concern for practitioners. Even though numerous methods 
have been taken to improve teacher competencies, in fact, 
the quality of Indonesian teachers is still questioned both 
by the government and scholars. This study focuses on the 
accounting professional identity that may improve the 
quality of accounting teachers in Indonesia. The conceptual 
review will be conducted based on the professional identity 
theories and previous studies, professional development 
theories and studies, and also the characteristic of 
Indonesian accounting teacher. 

2. Literature Review 

2.1. The Definition of Professional Identity 

The understanding of professional identity attracts 
scholars because of its sophisticated [16], [17]. The most 
challenging issue is the clarity of the meaning of identity 
[27] and also teacher identity [28]. Furthermore, the unique 
essence of identity is rarely found in the literature [29]. The 
researcher who is interested in this field always tries to find 
out the actual meaning of the identity, which indicates that 
the concept of identity needs to be more explored and 
redefined based on the context. 

The understanding of professionalism and identity can 
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explore the definition of professional identity. 
Professionalism means a public recognition group having a 
specific skill, standards of knowledge obtained by 
education, training, and research [30]. It means that 
professionalism is not a self-claim by the individual; it is 
embedded by the society to admit that a person is a 
professional one. However, to define identity is not simply 
constructed. It is sometimes hard to be understood [31], 
[32]. In short, professional identity means how an 
individual perceives occupational context and how we 
communicate this to others [33]. 

2.2. The Professional Identity Theory 

Generally, the studies in this field consist of several 
objectives namely, constructing definition, characteristics 
identification, teacher’s representation [31], developing 
scale [34], the effect on performance [35], and other 
particular studies. At the beginning of professional identity 
studies, the scholars genuinely construct the meaning of 
professional identity by reviewing the root theory of 
identity. However, some studies cannot clearly state the 
definition of this construct [31]. After the growth of 
professional identity studies by using a qualitative 
approach, other studies try to measure professional identity 
as a measurable construct by designing scale and test the 
validity and reliability. The developed scale inspires 
researchers in a quantitative approach to relating this 
construct to other constructs such as performance on 
students, teachers, and employees. 

Constructing the rationale of the identity needs to 
explore the root of the theories that underlies the construct. 
The traditional and structural symbolic interactionism 
theory; and role theory are essential to developing the 
identity theory. Stryker (2002) explains that traditional 
symbolic interactionism theory focuses on some imageries 
of the human being; one of them is human action and 
interaction. In this theory, an individual utilizes the 
symbolic of developing interaction and communicating 
those symbols in the society while society is the summary 
of the interaction. While in the structural symbolic 
interactionism theory, there are seven main ideas namely 1) 
human experience is socially organized, 2) social life is 
constructed, 3) human being are actors, 4) the subjective 
and the symbolic are the central in social life, 5) self 
mediates the relation of society to social behavior and 
social behavior to society, 6) there is both constraint and 
freedom in personal and social life, 7) the concept of role 
facilitates the articulation of symbolic interactionist and 
role theory ideas. Lastly, in the role theory, group member 
(individual) performance is affected by group norms as a 
result of the interaction as a human being. 

From those three theories, the identity theory grows. 
Burke & Jan E. Stets P, (2009) emphasizes some theories 
from Stryker, George McCall, and J.L Simmons, and his 
works with the colleague to arrange the identity theory. The 

identity is constructed by four main components, namely 
an input, an identity standard, a comparator, and an output 
[37]. All components are interconnected that bring the 
individual to have an identity and be admitted by the 
society members. 

Based on the developed identity theory, the scholars try 
to find the characteristic of professional identity in a 
particular occupation, including in the teacher. In the 
teacher, the identification of characteristic or formation is 
related to in-role and extra-role behavior in the workplace. 
A teacher can shape his/her professional identity through 
expanding the experience, intensifying classroom 
interaction effectively and efficiently, and broadening 
community involvement [38]. 

2.3. Teacher Professional Identity 

The development of the professional identity of the 
teacher starts in the university as pre-service teachers. The 
first-year program composition in university really matters 
on construction in the student-teachers’ professional 
identity in terms of repositioning, shifting identities, and 
new understanding in teaching [39]. The new students may 
feel that the university learning climate is different from 
the senior high school climate. This shifting is a gap that 
must be filled by the education policy in preparing 
professional new teacher candidates. 

The activeness of student-teacher in the university can 
shape the professional identity among pre-service teachers 
[40]. In addition, the development of professional identity 
among student-teachers is related to how they perceive the 
learning to teach in the training program [41]. Some 
scholars also consider the importance of an experienced 
teacher role in shaping newcomers’ professional identity 
[42]. 

The new teachers express identity shifting when entering 
school. They suffer the contradiction between the idealism 
of knowledge and realism in school practice [19]. Thus, the 
development of professional identity in the early career of 
the teacher is challenging. Therefore, the mentoring 
method from the experienced teachers to newcomers is 
essential to develop a professional identity on beginner [22] 
by using several techniques such as dialogue [43], [44] and 
positioning [45], team teaching [46]. Those methods are 
positively related to professional identity development and 
overcome the obstacle condition for new teachers. 

The numerous studies in professional identity 
construction trigger the scholars to put the professional 
identity as a measurable construct. First of all, the research 
starts to test the manifest variables of professional identity. 
The structural model of the teacher’s professional identity 
consists of six latent variables, namely self-expectation, 
teacher duties, influential external factors, pedagogy, 
instructional skill and knowledge, and citizenship behavior 
[47]. Furthermore, the researcher also discusses the 
validity and reliability of the questionnaire [48]. 
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Lentillon-Kaestner et al., (2018) develop The 
Questionnaire on Perceived Professional Identity among 
Teachers (QIPPE). Hanna, Oostdam, Severiens, & Zijlstra, 
(2019) conduct research that creates and validates the 
professional identity tension scale for pre-service teachers. 

By using the developed scale for a particular occupation, 
the scholars are interested in examining factors that affect 
professional identity and the effect of this variable on other 
constructs. Professional identity is positively linked to task 
value belief, intrinsic and extrinsic learning motivation, 
and performance [50], [51]. The changes in the digital era 
also affect professional identity studies, which are 
considering the effect of blended learning on professional 
identity formation is remarkable [52]. Maintaining the 
identity means the teacher should have a feeling of “good 
teacher” as one of the teacher identities, which helps them 
to preserve their performance in the changing technology 
in teaching [53] and they need high self-efficacy [54]. 

2.4. The Accounting Teacher Professional Development 
in Indonesia 

The Indonesian government attempts to foster 
professionalism in Indonesia by providing several 
programs and training. The obligations that stated in 
Indonesian law number 14 of 2005 concerning teachers and 
lecturers order teachers to have a professional certificate by 
entering a professional training. The program was 
education and training teacher profession (PLPG), which 
now is shifted to the education teacher profession (PPG). 
Furthermore, there are many pieces of training provided by 
the government and university to lift Indonesian teachers' 
professionalism. 

Indonesian teachers should master in four competencies, 
namely pedagogy, professional, social, and personality. 
Pedagogy competency is the ability to arrange the learning 
climate in the classroom. Personality competence is a 
personality ability that is steady, noble, wise, and 
authoritative, as well as a role model for students. 
Professional competency is related to how teachers 
understand the material of the lesson. In the accounting 
teachers' context, professional competence consists of 
understanding the basic accounting, intermediate 
accounting, and manufacturing accounting besides tax and 
several related materials. Lastly, social competence is the 
ability of teachers to communicate and interact effectively 
and efficiently with students, fellow teachers, 
parents/guardians of students, and surrounding 
communities. 

The effect of teacher certification through PLPG was 
assumed to enhance teacher professionalism significantly 
(Istiarini & Sukanti, 2012) (Wahyudi, Thomas, & Setiyani, 
2012). However, in terms of accounting teachers, an audit 
of accounting teacher performance shows that mostly only 
low and medium competency [55]. Furthermore, based on 
the Indonesian Central Bureau of Statistics (BPS), the 
vocational schools' graduates contribute to 11,03% (13,6 

million people) of unemployment in Indonesia (BPS, 
2018). 

3. Method 
This is a systematic literature review study with a 

qualitative design. This study follows the routine literature 
review procedure by Harari, Parola, Hartwell, & 
Riegelman (2020) that this study can follow both 
approaches qualitative and quantitative design. The 
method is database search, consisting of three categories: 
keyword search in electronic database, selecting the most 
suitable articles, and comparing the findings from selected 
articles. First, the keywords are Identity, Professional, 
Teachers, Accountant, and Identity Theory. The articles are 
restricted from 2000 – 2020 in consideration of novelty and 
the research finding. However, articles published in less 
than ten years take precedence. Whereas articles that are 
more than ten years old are selected only if the results 
presented are essential to this analysis. Secondly, the 
article’s selection is made by reviewing the abstract, the 
highlight, and the body articles sequentially. Besides, we 
also search in complementary sources such as conference 
programs, official websites, and others. Thirdly, the 
finding comparison is a part of data analysis that compiles 
the theories and the findings of the most recent studies and 
is linked to the Indonesian accounting teacher professional 
identity context.  

4. Discussion 

4.1. A Challenge in the Concept of Accountant 
Professional Identity 

Numerous past researches indicate the difficulty in the 
essence of identity comprehension so that the formulation 
of a professional identity concept attracts scholars to define 
and to redefine [16], [17]. Some studies explain that the 
identity concept is unclear, but the most important thing is 
that the identity conception is evolving [57]. However, it 
does not mean that it is naturally unstated, but it needs to be 
more explored. 

The view of Stryker (2002) depicts that structural 
symbolic interactionism theory is a fruitful root theory of 
identity. This notion comes from the traditional symbolic 
interactionism and role theory. Reviewing these theories 
can be an essential way to comprehend what identity and 
professional identity are. As stated in the literature review, 
there are 7 points of this theory. 

First of all, human experience is socially organized. 
Human is involved in contemporary societies such as role 
relationship, groups, social network, institution, strata, and 
many other forms of interaction. Furthermore, the personal 
experience is not run by nature but organized by a social 
structure that defines the boundaries in a person’s life. 
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Secondly, social life is constructed. It is a product of 
collective activities of people to overcome their life 
obstacles. Thus, the rapid change of events may occur to 
deal with the problems Thirdly, a human being as an actor. 
In this view, humans are active agents for their life, 
including actions and reactions regarding a particular 
situation faced to them. Fourthly, subjective and symbolic 
is central in social life. It means that the interpretation of a 
particular condition in social life determines the person’s 
behavior. Fifthly, self mediates the correlation of society to 
social behavior and vice versa. How people define 
themselves has an impact on their interaction in the social 
relationship. Sixthly, there is both strict and loose in 
personal and social life. People are restricted in how they 
define who they are, can become, and do as the corollary as 
members of society. Lastly, the concept of facilities 
symbolic and theories role is essential. The main point in 
this part is what the people expect in the relationship in 
society. 

Stryker (2002) proceeds the identity theory based on the 
structural symbolic interactionism. The main thing of 
identity theory is role-choice behavior in society. People 
have the freedom to choose their role but then are restricted 
when entering the community as a group member. This 
theory seeks to explain why and where the people's identity 
is chosen that may differ with other members. In short, 
there are some assumptions of identity theory in 
understanding identity. A person is an actor and reactor. 
Social interaction and structure affect people's behavior. 
Action and reaction are affected by the interpretation of 
interaction in community, and perception matters in 
shaping identity in a group. Last but not least, identities are 
internalized role expectations. 

Table 1.  Definitions of professional identity 

No Authors Field Professional Identity 
Definitions 

1 [33] Career 
Development 

The concept which describes 
how people perceive 
themselves within the 

occupational context and 
how people communicate 

this to others 

2 [39] Teacher 
Education 

A positive revolution in 
teacher’s behavior, beliefs, 

values as an impact of social 
interaction  

3 (K. H. Guo, 
2018) 

Accountant 
Profession 

How individuals work in 
terms of accounting in the 
past, present, and future 

4 [46] Teacher 
Education 

Assumptions and notions of 
how should a teacher be and 
his/her implicit theories of 

teaching 

By considering structural symbolic interactionism and 
identity theory, the experts in this field try to define the 
professional identity. The study in professional identity 
mostly focuses on three main aspects, namely professional 
identity formation (including definition), the 

characteristics, the identity, which is represented by 
personal experiences [31]. However, to research those 
topics, the precise definition of professional identity is 
needed. Table 1 shows some magnificent studies that 
define professional identity in several occupations. 

In terms of accountant teacher professional identity, the 
study in this particular context is not stated yet. Therefore, 
the accounting teacher professional identity concept might 
be a combination of the teacher professional identity and 
accountant professional identity. The accountant teachers 
are obligated to understand both accounting and teaching. 
Thus, this study emphasizes the accountant professional 
identity, which consists of both an accountant and a teacher. 
Mirroring in both occupational contexts is essential to 
understand the concept of accountant teacher professional 
identity. 

The accountant professional identity definition is 
constructed by considering the structural symbolic theory, 
identity theory, and previous professional identity studies 
in several occupations. Both theories state the person’s role 
in society and his/her behavior in a community. 
Furthermore, previous studies imply that professional 
identity is positive behavior and thought description of 
professional life and social interaction. Based on those 
assumptions from theories and empirical studies, the 
accountant professional identity is how accountant teachers 
play a role in the teaching profession and accounting field, 
which includes their professional journey in understanding 
both identities (teacher and accountant) admitted by their 
communities. 

4.2. The Concept of Accounting Teacher Professional 
Identity Development 

Scholars have conducted a discussion of how to develop 
a professional identity in teachers in recent years. Mostly, 
the scholars seek to identify a training model to trigger 
teacher professional identity in pre-service teachers, 
beginning teachers, and experienced teachers. The 
treatments for three groups may differ from each other 
because of their characteristics. The identity review will be 
conducted in the framing of an accounting teacher 
professional identity development model. 

The teacher professional identity development strategies 
need to review the identity process theory and identity 
theory that provide how the identity is shaped. Jaspal & 
Breakwell (2014) explains the identity process theory 
assumption as to how social representations affected 
identity processes and how identity processes, in turn, 
shaped social representational processes. This notion 
implies that social interaction affects the process of identity 
development in a person. On the other hand, the identity 
theory assumption is an individual’s self-concept that 
derives from his knowledge of his membership of a social 
group (or groups) and the value and emotional significance 
attached to that membership. The focus of identity theory 
notion is how individuals think about themselves as 
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members of a group and resulting in behavior that may be 
accepted by group members. 

Inspired by the Weiner (1948) idea, Burke & Jan E. Stets 
P (2009) provide the importance of the control system in 
the identity formation process. Below is the identity model 
that they produce: 

 
Figure 2.  The Identity Model [37] 

Figure 2 depicts the model of identity development in a 
person in the society consisting of four main aspects, 
namely identity standard, input, comparator, and output. 
The identity standard is a set of meanings that applies to the 
community. In other words, the identity standard means the 
expectation of society about a particular behavior. For 
example, as a man, a person should be strong, resourceful, 
and independent [37]. This set of meanings will be stored 
in a person’s memory as standard as a man. The standard 
assesses the person’s perception of the environment and 
what is happening around us. The perception in this context 
is an input for identity development. The comparison 
between input and standard is a process called comparison. 
The process will result in an error behavior if the input does 
not comply with the standard. Lastly, the output is the 
result of the dynamic process of input, standard, and 
comparator. 

In the accounting teacher professional identity 
development context, the previous findings indicate three 
stages in teachers' career life: pre-service, early career, and 
experienced teachers. By considering the identity model as 
stated in figure 2, the development of accounting teachers' 
professional identity needs to assess teachers' perceptions 
about themselves and their perception of the peripheral 
situation, especially in the work environment and 
communities. The perception is as input for starting the 
development of professional identity. Accordingly, dealing 
with the perception analysis needs a valid scale to measure 
what perception the teachers should have before starting 
professional identity development. 

By understanding the accounting teacher’s thoughts, the 
next step identifies the standard of accounting teacher 

professional identity. The identity standard is constructed 
by considering Indonesian law number 14 of 2005, identity 
theories, previous findings on teacher professional identity 
standard, and accountant professional identity standard. As 
stated in article 10, Indonesian law number 14 of 2005, a 
teacher should have four competencies, namely pedagogy, 
personality, social, and professional. These four 
competencies are not negotiable for all Indonesian teachers. 
In terms of accounting teachers, this law only differs from 
the teacher’s competency in the professional context, 
which is mastery in the subject material. For example, the 
accounting teacher and English teacher must have 
professional skills but different contents. Thus, this is not 
enough description for being a professional teacher if the 
term of professional identity is used. The identity theory 
model explains that the perception and the identity standard 
are matters to bring the process into the comparator and 
result in output. 

However, the accounting professional identity standard 
is not stated in the Indonesian education system for 
accounting teachers. Thus, besides the standard for teacher 
competencies, as stated in Indonesian Law, reviewing 
teachers' professional identity conducted by previous 
studies is needed. Furthermore, the adoption of an 
accountant's professional identity is also prominent. These 
below some findings that are valuable for accounting 
professional identity standards in Indonesian context: 

Table 2.  The Pre-Service Teacher Professional Identity Development 

Authors Findings  

[59] 

Clustering the basic capability in teaching for 
undergraduate and graduate students should be 

driven before running the professional 
development identity in student-teacher 

[41] 

Developing professional identity in 
student-teacher can be implemented in a paired 

placement teaching practicum, especially in 
students' multiple identities, namely as a friend, 

student, and teacher training. 

[40] 
Those who act actively in the education process 

will master professional identity better than 
inactive participants 

[60] 
Reflexive and interactive positioning is 

important to format professional identity in 
pre-service teacher 

[61] 

Students’ teacher professional identity is an 
ongoing process, and the result depends on how 

they involve in some activities that add their 
experiences 

Table 2 depicts some valuable findings in the pre-service 
teacher professional identity development. Those 
researchers indicate the professional identity is mostly 
shaped in training in school by positioning in some tasks. 
The participants imply to have multiple identities, such as a 
friend, students, and teacher training. The student role as a 
friend is both for their peers and to the students. Conversely, 
students may face student and teacher training identities 
when facing tutor teachers and students. The activeness in 
the training program is a bridge changing the identity from 
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a student to a professional teacher. 

Table 3.  The Early Career Teacher Professional Identity Development 

Authors Findings 

[62], [22] The professional identity among new teachers is 
discursive because they develop many identities 

[63] 
The teacher’s initial identities and providing 

storytelling process are prominent for professional 
identity development 

[64] 

In the early career of the teacher, the negative feeling 
that the teacher felt about the material because of the 
difficult material makes the teacher has more effort to 
ensure students’ comprehension in particular material 

[21] 

The anxiety in newcomer teachers bring identity 
development is needed in different forms. Some 

valuable actions are joining communities and 
following structured and non-structured learning 

opportunities 

[65] 
Professional identity in the early career teachers is 

shifted by competition among them and is narrowed 
to the school objectives and goals 

Table 3 explains some professional identity 
development among newcomers. At the beginning of the 
career, teachers are shifting identity from students to 
teachers. This condition brings teachers to the anxiety and 
discursive situation. Thus, one of the most appropriate 
strategies is obligating them to join a professional 
community. By entering a group of professionals, they 
have the opportunity to share their stories and listen to the 
experiences of their colleagues. Besides, in this stage, they 
have a lot of energy to overcome some barriers in teaching 
so that they need assistance from the professional society. 

Table 4.  The Experienced Teacher Professional Identity Development 

Authors Findings 

[66] 

As experienced teachers, they should have roles as 
manager, professional, and “acculturator” (assimilate 
different conditions of the environment, teachers, and 

others to ensure the quality of learning) 

[20] 
Teacher identities in senior teachers are probably as 

artists, mothers, trial judges, intercultural promoters and 
democrats 

[75] 

Those experienced teachers' identities are manager, 
professional, and easily adapt and adjust many 
different conditions on to reach the teaching objective, 
and others that more individually identities 

As experienced teachers, professional identity 
characteristics are different from pre-service and beginner 
teachers. A mature teacher should have a role as parents in 
school (mother or father), wise judges, promoters, and 
teaching by listening to students’ opinions and accepting 
colleagues' advice. They should have the ability to decide 
something unhurriedly. Furthermore, they also have a role 
as manager, professional, and adaptive person.  

Those findings can be adopted as a professional identity 
standard for teachers in Indonesia. However, researchers in 
Indonesia have not studied the teacher professional identity, 
particularly on accounting teachers. Therefore, absorbing 
from accountant professional identity can bridge this gap in 
professional identity for accounting teachers. Below are 

some studies in accountant professional identity: 

Table 5.  Accountant Professional Identity 

Authors Findings 

[68] 

The involvement in professional community influences 
accountant trainee in developing their professionalism 

because of the interaction with the experienced 
accountants 

[69] 

Group level identities influence individual accountant 
professional identity in the accountant profession. The 
role accountant profession association is prominent in 

shaping the junior accountant.  

[70] 

Public perception of the accountant profession forces 
them to do some strategies such as playing drama and 
holding the idealism. It can forecast their professional 

identity. 

[71] 

The accountant multiple identities are a career, a 
problem solver, and an identity named “fix-it.” 

However, the term “fix-it” can be vulnerable to data 
manipulation. The accountant should be 

straightforward and honest in all professional and 
business relationships, not bias, avoiding conflict of 
interest, complying with the most current regulation, 

and avoiding discredit conduct. 

Table 5 depicts the accountant's professional identity 
and the process of its formation. In general, an accountant 
should have multiple identities, namely good responsibility 
to the client and capable of figuring out client financial 
reporting issues. Furthermore, they must avoid the 
misconduct that breaks the law and ethics as an accountant. 
The highlighted process of identity development among 
accountants is joining to the accountant professional 
communities. Similar to the teachers, the accountant also 
has group level identities based on the early career and 
experienced accountant. 

The assumption of identity theory, previous findings in 
the teacher’s professional identity, and the accountant’s 
professional identity bring the broad concept of the 
accounting teacher professional identity and its 
development. The general concept of accounting 
professional identity follows the identity theory that there 
are four components, such as input, identity standard, 
comparator, and input. From those four components, the 
identity standard needs to be looked deeper. The identity 
standard for Indonesian accounting teachers professional 
identity is absorbed from Indonesian law, teacher 
professional identity, and accountant professional identity. 
Besides the obligated four competencies (pedagogy, 
personal, social, and professional), the accounting teacher 
needs to have identities and accountant identities. 

The identities among accounting teachers need to be 
broken down into three stages. First of all, accounting 
pre-service teachers should have identities such as having 
capability as a friend for their peers and students in the 
school training, being an active student while practicing, 
and interactive trainee. As a part of the accountant educator, 
they encourage to join the communities of a junior 
accountant or accountant teacher socialization even only as 
an observer. To develop these identities, they need to join 
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more practice teaching activities, broaden networks by 
joining communities, produce academic writing about the 
accounting education, and activate to ask the senior 
teachers regarding their experiences. 

The second stage is beginner teachers. The most feeling 
that arises among this group is anxiety because of the 
identity shifting and the discursive situation. The beginner 
teacher worries about the learning situation they will face 
in the school that may be different from the learning 
situation they learnt at campus. However, the most 
important identity that must be mastered by the early career 
teachers is the willingness to bring students not to have the 
same difficulties in learning particular material as they felt 
when they are in school or university. They strive in many 
ways to ensure their students understand more than them 
when they do in school. The joining communities both in 
the teacher and an accountant profession are the only stated 
way to develop accounting teacher identity in this stage. 

The last stage is in the experienced teachers. It does not 
mean that treating these teachers is easier than both 
pre-service and beginner teachers. The maturity of 
experienced teachers requires them to have all the needed 
identities that bring professionalism among them. The 
teachers should have a role as an artist to attract students to 
learn happily, be mother or father in school, promoter, wise 
judge, and accept advice and criticism from the students 
and colleagues. Furthermore, they must have the capability 
to assimilate the changes in accounting standards and the 
social context of teaching in the rapid change of technology. 
As accounting teachers, the experienced teachers should be 
straightforward and honest in all professional and business 
relationships, not bias, avoiding conflict of interest, 
complying with the most current regulation, and avoiding 
discredit conduct. Besides broadening joining the 
professional community of accountant, teacher, and 
accountant teachers, professional identity development 
requires the teacher's self-action, namely playing drama 
and holding the idealism in teaching accountancy. 
Furthermore, experienced teachers' rapid change in 
technology must be adopted because the digital era pushes 
the re-examination of the professional identity among 
teachers, which is pursuing teachers to be more innovative 
[72]. Even the professionalism among teachers can be 
traced by reviewing their posts on twitter [67]. 

5. Conclusions 
The works of literature in accounting professional 

identity are taken from the structural symbolic 
interactionism, identity theory, teacher and accountant 
professional identity studies, and the education law 
regarding teacher professionalism. In the Indonesian 
education system, the professional identity is not yet 
noticed; thus, the meaning of accounting teacher 
professionalism can be bias. The identity theory guides us 

on how to develop a professional identity in accounting 
teachers and their components. The most important but 
unavailable part of identity formation namely the identity 
standard for accounting teachers is essential to be studied 
even though the input (teachers’ perception of their 
capability and the society) is also essential. The proposed 
identity standard in this study absorbs the teacher's 
professional identity as general and the accountant 
professional identity that consists of a set of behavior. The 
accounting teacher professional identity formation needs to 
be divided into three stages, namely pre-service, 
early-career teacher, and experienced teacher. Each stage 
has particular challenges and peripheral condition that 
needs special treatment. The professional identity 
development is a long journey of professional identity 
among accounting teachers. They must be trained well in 
pre-service until an experienced one. However, in every 
stage, the highlighted strategy is joining the professional 
community. Teacher should join particular communities in 
accordance with his/her phase of teacher life journey. Last 
but not least, the Indonesian teacher education program 
needs to consider the development of professional identity 
among accounting teachers. 
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